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Children with Language Development Needs 

Children who scored below 3.00 on their language skills were identified as having language needs. 
Although most of  these  children  fell  into  the Needs‐Prep and Focused‐on‐the‐Facts groups,  children 
with  language  issues  fell  into each Readiness Portrait. Figure 29 shows  the raw number of children 
sorting into each readiness portrait who had language needs. 

Figure 29:  Number of Children with Language Needs in Each Portrait 
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Source:  Kindergarten Observation Form I (2006).  

Note:  This chart shows the raw number of children in each readiness portrait, for a total of 677 children. 

For a more detailed picture of the characteristics of children with and without language needs, the 
three groups of children depicted in the table on the following page were compared.  
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Figure 30:  Characteristics of Children With and Without Language Needs 

Language-Needs / English 
Learners 

Language-Needs / English 
Proficients On Track for Language 

43% w/ preschool experience 58% w/ preschool experience 77% w/ preschool experience 

Low level transition activities Med. level of transition activities High level of transition activities 

Low levels of reading Medium levels of reading High levels of reading 

2 ½ hrs of TV a day 2 hours of TV a day Less than 2 hours of TV 

53% calm & happy 28% calm & happy 48% calm & happy 

39% regular check-ups when 
pregnant 59% regular check-ups 68% regular check-ups 

39% single parents 24% single parents 22% single parents 

Much lower income & education Higher income & education Higher income & education 

Languages at home: 
33% English 
59% Spanish 
32% Vietnamese 

Languages at home: 
93% English 
13% Spanish 
7% Vietnamese 

Languages at home: 
79% English 
28% Spanish 
9% Vietnamese 

Ethnicity: 
54% Hispanic 
0% Caucasian 
13% Vietnamese 
19% Thai 

Ethnicity: 
34% Hispanic 
25% Caucasian 
6% Vietnamese 
13% Multi-ethnic 

Ethnicity: 
27% Hispanic 
33% Caucasian 
5% Vietnamese 
5% Chinese 
5% Indian 
11% Multi-ethnic 

Source:  Kindergarten Observation Form I (2006) and Parent Information Form (2006). 

  Note:  This table is based on 101 Language Needs/English Learners, 45 Language Needs/English Proficients, and 529 On Track for Language. 

Are Parents Aware of Language Problems? 

While national studies show that 16 to 22 percent of children have communication disorders,7 only 
five percent of parents acknowledged that their children had special needs.8   Specifically, of the 30 

                                                 

 

7  The California Education Dialogue; National Education Goals Panel; From Neurons to Neighborhoods:  The Science of Early 
Childhood Development. (2000)  Shonkoff, J.P. and D. Phillips (Eds), Board on Children, Youth and Families, Commission 
on Behavioral and Social-Sciences and Education. Washington D.C.:  National Academy Press. 
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children with special needs,  just six children were  reported  to have  language or speech  issues, as 
diagnosed by a variety of professionals – pediatricians, teachers, speech therapists. Most issues were 
caught when children were between 2.5 and 3 years old. 

ASR did  include questions on  the PIF  so  that parents  could  rate  their  child’s proficiency  in  their 
primary  language  on  a  set  of  five  expressive  and  receptive  language  skills. On  average,  parents 
viewed  their  children’s  language  skills  as  solidly  “in  progress”  to  “proficient.”  Figure  31  below 
shows  parents’  average  ratings  of  their  children’s  language  skills,  with  additional  breakouts 
comparing children who were and were not English Learners. On all five skills, parents of children 
who were proficient in English rated their children’s skills more highly than did parents of children 
who were still learning English. 

Figure 31:  Parent Ratings of Children’s Language Skills, By English Learner Status 

Language Skills English Learners English Proficients All Children 

Uses words to tell you what (s)he wants 3.50 3.83 3.69 

Can follow two directions 3.64 3.89 3.79 

Uses words to describe his/her feelings 3.57 3.83 3.72 

Can speak clearly enough so others 
understand 3.47 3.74 3.63 

Can understand what you say to 
him/her 3.63 3.89 3.78 

Source:  Kindergarten Observation Form I (2006) and Parent Information Form (2006). 

Note:  This table is based on 226-239 English Learners and 327-329 English Proficients. All mean differences for English Learners and English 
Proficients are significantly different at p < .001, according to t-tests. 

 

Are Teachers Aware of Language Problems? 

Parents’ views of children’s communication were much rosier than teachers’ views. As the figure on 
the  following page shows,  teachers were certainly aware of differing skills among  those with and 
without language needs. 

                                                                                                                                                             

 
8  By comparison, teachers identified six percent of the children in our sample as having special needs. 
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Figure 32:   Teacher Ratings of Language Skills, By English Proficiency and Language Need (2006) 
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Source:  Kindergarten Observation Form I (2006). 

Note:  This chart is based on the following sample sizes:  101, 45, 529. Children with no language needs scored significantly higher on both 
types of language skills, according to one-way analyses of variance, p < .0005. Scores of ELs and EPs with language needs did not differ. 

Is Preschool Associated With Improved Language Skills? 

Children with language needs who attended preschool did enter kindergarten with greater language 
proficiency than did children with language needs who did not attend preschool.  

Transition Outcomes of Children With Language Needs 

Children with language needs had a more difficult time in the early days of kindergarten than did 
children without language needs. They experienced: 

 Rockier transitions into kindergarten; 

 More anxiety in the first few weeks of school; and 

 Less enjoyment of school. 

These children also seemed more frustrated, according to their teachers. They were much less likely 
to use problem‐solving and much more likely to act out, in comparison to children without language 
needs. 
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Kindergarten Teacher Characteristics 

Ethnicity, Bilingual Status, Credential Type & Years of Experience 

Most  teachers  in  the sample were Caucasian (69%), and most  teachers (75%) reported no bilingual 
proficiency.  Of  the  nine  teachers  who  reported  speaking  a  second  language,  eight  reported 
proficiency in Spanish. 

With regard to teachers’ teaching credentials, 35 teachers reported having full credentials, while one 
teacher had an Emergency Permit.  

Years of Teaching Experience 

Teachers had a wide  range of experience  in  the profession;  the chart below shows  the number of 
teachers who have taught for each range of years. Teachers’ teaching experience was divided almost 
evenly across the various categories. 

Figure 33:  Number of Teachers With Different Levels of Experience (2006) 
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Source: Kindergarten Teacher Survey (2006). 

Note: Responses are based on 36 teachers. 

Special Training 

Almost all of the teachers had special training in working with students who are English Learners, 
and  a  little  less  than  two‐thirds  received  special  training  in working with  students with  special 
needs. 
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Kindergarten Classroom Characteristics 

Type of Classroom 

Twenty‐five teachers taught a half‐day kindergarten class, and 11 teachers taught a full‐day class. 

Types of Curriculum 

Three  of  every  four  teachers  reported planning  their  lessons  based  on  a  curriculum  that  is used 
district‐wide. A fair proportion, however, reported using curriculum materials that they themselves 
had created (44%). 

Figure 34:  Type of Curriculum Used by Teachers (2006) 
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Source: Kindergarten Teacher Survey (2006). 

Note: Percentages are based on responses of 36 teachers. Percentages sum to more than 100% because multiple responses were allowed. 

Special Programs & Activities 

Because  the Partnership  for School  readiness had a particular  interest  in  the development of  self‐
regulation and language skills, ASR examined how many classrooms included special programs and 
activities that would address those needs. All teachers reported using a curriculum that addressed 
the needs of English Learners. A  fairly high proportion of  teachers  reported activities  focused on 
self‐regulation skills and students with special needs. 
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Figure 35:  Special Programs or Activities Included in Teachers’ Curricula (2006) 
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Source:  Kindergarten Teacher Survey (2006). 

Note: Percentages are based on responses of 34-36 teachers.  

Language of Classroom Instruction 

Two thirds of teachers in the sample reported that all of their classroom instruction was conducted 
in English. Those teachers who did use languages other than English for instruction typically spent 
less than five percent of their teaching time speaking those languages.  
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Kindergarten Teachers’ Beliefs About 
School Readiness Skills 

How Proficient Should Children Be in Each Skill to Ensure a Smooth Transition 
into Kindergarten? 

The  figure  on  the  following  page  shows  teachers’  desired  levels  of  proficiency  for  each  school 
readiness  skill.  Each  item  was  measured  on  a  4‐point  scale  with  1  being  “not  yet,”  2  being 
“beginning,” 3 being “in progress” and 4 being “proficient.” As  the means on  the  following page 
show, teachers prioritized basic self‐help / self‐care tasks and key self‐regulation tasks as the skills in 
which they expected children to be most proficient. 
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Figure 36:  Teachers’ Desired Levels of Proficiency Across All Readiness Skills (2006) 

School Readiness Skills Mean Scores 

Performs basic self-help/self-care tasks (toileting, eating, washing hands) 3.78 

Controls impulses and self-regulates (is not disruptive of others or class) 3.47 

Recognizes eight primary colors (Crayola basic: red, orange, yellow, green, blue , 
purple, brown, black) 3.39 

Appropriately expresses needs and wants verbally in primary language 3.37 

Stays focused/pays attention during activities 3.34 

Relates appropriately to adults other than parent/primary caregiver (converses with, 
seeks help from) 3.29 

Expresses curiosity and eagerness for learning (tries new activities, asks questions) 3.24 

Recognizes three primary shapes (circle, triangle, square) 3.22 

Participates successfully in circle time (listens, focuses, sits still, engages) 3.18 

Works and plays cooperatively with peers (takes turns and shares, helps others) 3.16 

Follows one- to two-step directions 3.16 

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 3.14 

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies 
emotions s/he is feeling) 3.13 

Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in 
problem-solving) 3.11 

Engages in symbolic/imaginative play with self or peers (plays house, fire station) 3.08 

Expresses empathy or caring for others ( e.g., consoles or comforts a friend who is 
crying) 3.05 

Writes own first name (spelling and writing all letters correctly) 3.00 

Has expressive abilities (tells about a story or experience in response to prompt) 2.89 

Has general coordination on playground (kicking balls, running, climbing) 2.84 

Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 
blocks in the basket.”) 2.82 

Engages with books (knows where a book starts, associates print with storyline, 
pretends to read) 2.76 

Recognizes the letters of the alphabet (note:  may be CAPs, lowercase or combination) 2.58 

Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue?  
Does Dog?”) 2.16 

Source:  Kindergarten Teacher Survey (2006). 

Note:  Means are based on responses of 37-38 teachers. 



Santa Clara County School Readiness Assessment 2006-2007 

Applied Survey Research                                               71 

 

An Overview of Teacher Priorities 

In  addition  to  teachers  indicating  the  levels of proficiency  they believed  children  should have  in 
order to successfully transition to kindergarten, teachers also reported the following: 

 Which five readiness skills they considered to be most important to ensure a smooth 
transition into kindergarten; 

 Which five readiness skills were easiest to impact during the course of the school year; and 

 On which five skills they spent most of their time during the school year. 

A summary of teachers’ priorities follows. This section first presents teacher beliefs about skill 
importance, ease‐of‐changing, and time spent on the different Basic Building Blocks of readiness. This 
summary information is then followed by a more specific look at the individual skills that teachers 
prioritized. 

The Basic Building Blocks pyramids shown in Figure 37 are shaded to indicate teachers’ differing 
priorities. Darker shading is used to highlight dimensions on which teachers placed a higher 
priority, whereas lighter shading is used to show dimensions on which teachers placed less of a 
priority. The story told by these pyramids in 2006 is entirely consistent with 2005 findings. 
Specifically: 

 According to teachers’ choices on the most important skills for kindergarten entry, Self‐
Regulation skills as a whole were second only to Self‐Care & Motor Skills in how often they 
were cited as crucial to school readiness.  

 Impacting children’s proficiency in Self‐Regulation during the kindergarten year, however, 
was a tall task in teachers’ eyes – at least within their current curricula. Skills in the 
Kindergarten Academics cluster were seen by teachers as much more amenable to change over 
the course of the academic year.  

 However, teachers reported spending more time on Self‐Regulation than they did on any 
other skill cluster.  
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Figure 37:  Teacher Priorities for Skill Importance, Ease-of-Change, and Amount of Time Spent (2006) 
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Source:  Kindergarten Teacher Survey (2006) 

Note:  Ratings were based on 38 teachers. 

A Closer Look at What Skills Are Most Important to Teachers 

Teachers were  asked  to  check  five  skills  that  they  considered  to  be most  critical  for  a  smooth 
transition  into  kindergarten.  The  highest  percentage  of  teachers  prioritized  the  following  skills:   
Performs  basic  self‐help/self‐care  tasks,  Stays  focused/pays  attention  during  activities,  Works  and  plays 
cooperatively with peers, Controls impulses and self‐regulates and Relates appropriately to adults other than 
parent/primary caregiver. 

Lowest Highest 
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Figure 38:  Percent of Teachers Choosing Each Skill as a Top Five Important Skill (2006) 

School Readiness Skills 
Percentage of  

Teachers 

 Performs basic self-help/self-care tasks (toileting, eating, washing hands) 84% 

Stays focused/pays attention during activities 50% 

Controls impulses and self-regulates  47% 

Works and plays cooperatively with peers (takes turns and shares, helps others) 47% 

Relates appropriately to adults other than parent/primary caregiver (converses 
with, seeks help from) 42% 

Expresses curiosity and eagerness for learning (tries new activities, asks questions) 32% 

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 26% 

Appropriately expresses needs and wants verbally in primary language 24% 

Participates successfully in circle time (listens, focuses, sits still, engages) 24% 

Writes own first name (spelling and writing all letters correctly) 18% 

Engages in symbolic/imaginative play with self or peers (plays house, fire 
station) 18% 

Recognizes the letters of the alphabet (note:  may be CAPs, lowercase or 
combination) 16% 

Follows one- to two-step directions 13% 

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies 
emotions s/he is feeling) 11% 

Has general coordination on playground (kicking balls, running, climbing) 11% 

Engages with books (knows where a book starts, associates print with storyline, 
pretends to read) 8% 

Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 
blocks in the basket.”) 8% 

Negotiates with peers to resolve social conflicts with adult guidance (e.g., 
engages in problem-solving) 8% 

Expresses empathy or caring for others ( e.g., consoles or comforts a friend who is 
crying) 8% 

Has expressive abilities (tells about a story or experience in response to prompt) 3% 

Can recognize rhyming words 0% 

Recognizes primary colors 0% 

Recognizes primary shapes 0% 

Source:  Kindergarten Teacher Survey (2006). 

Note:  Percentages are based on responses of 38 teachers. 
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A Closer Look at What Skills Are Easiest to Impact 

Teachers were also asked to check the five skills that they considered to be easiest to impact during 
the kindergarten year. Skills in the Kindergarten Academics cluster received the most top ratings, with 
teachers identifying the following top five skills as easiest to impact: Writes own first name, Recognizes 
eight primary colors, Recognizes three primary shapes, Recognizes the letters of the alphabet and Can count 
10 objects correctly. No teachers identified Controls impulses and self‐regulates as a skill that was easiest 
to impact. 
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Figure 39:  Percent of Teachers Choosing Each Skill as a Top Five Easiest Skill to Impact (2006) 

School Readiness Skills 
Percentage 
of Teachers 

Writes own first name (spelling and writing all letters correctly) 61% 

Recognizes eight primary colors (Crayola basic:  red, orange, yellow, green, blue , purple, 
brown, black) 55% 

Recognizes three primary shapes (circle, triangle, square) 55% 

Recognizes the letters of the alphabet (note:  may be CAPs, lowercase or combination) 50% 

Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks in 
the basket.”) 50% 

Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue?  Does 
Dog?”) 32% 

Engages with books (knows where a book starts, associates print with storyline, pretends to 
read) 32% 

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 32% 

Follows one- to two-step directions 18% 

Participates successfully in circle time (listens, focuses, sits still, engages) 18% 

Expresses curiosity and eagerness for learning (tries new activities, asks questions) 16% 

Has general coordination on playground (kicking balls, running, climbing) 13% 

Appropriately expresses needs and wants verbally in primary language 11% 

Works and plays cooperatively with peers (takes turns and shares, helps others) 11% 

Engages in symbolic/imaginative play with self or peers (plays house, fire station) 11% 

Relates appropriately to adults other than parent/primary caregiver (converses with, seeks 
help from) 8% 

Has expressive abilities (tells about a story or experience in response to prompt) 8% 

Performs basic self-help/self-care tasks (toileting, eating, washing hands) 5% 

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotions 
s/he is feeling) 5% 

Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in 
problem-solving) 5% 

Expresses empathy or caring for others ( e.g., consoles or comforts a friend who is crying) 5% 

Stays focused/pays attention during activities 3% 

Controls impulses and self-regulates 0% 

 
Source:  Kindergarten Teacher Survey (2006). 

Note:  Percentages are based on responses of 38 teachers. 
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A Closer Look at Where Teachers Spend the Most Time 

Teachers were also asked to check the five skills on which they spent the most classroom time. The 
highest percentages of  teachers  reported  spending most of  their  time on  the  following  five  skills:  
Controls impulses and self‐regulates, Stays focused/pays attention during activities, Recognizes the letters of 
the  alphabet, Negotiates with  peers  to  resolve  social  conflicts with  adult  guidance  and   Works  and  plays 
cooperatively with peers. 
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Figure 40:  Percent of Teachers Choosing Each Skill as an Area on Which They Spend the Most Time 
(2006) 

School Readiness Skills Percentage of 
Teachers 

Controls impulses and self-regulates (is not disruptive of others or class) 63% 

Stays focused/pays attention during activities 61% 

Recognizes the letters of the alphabet (note:  may be CAPs, lowercase or combination) 53% 

Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in 
problem-solving) 53% 

Works and plays cooperatively with peers (takes turns and shares, helps others) 47% 

Participates successfully in circle time (listens, focuses, sits still, engages) 42% 

Has expressive abilities (tells about a story or experience in response to prompt) 37% 

Engages with books (knows where a book starts, associates print with storyline, pretends 
to read) 34% 

Can recognize rhyming words (“Shoe rhymes with Glue. Does Blue rhyme with Glue?  
Does Dog?”) 26% 

Follows one- to two-step directions 18% 

Appropriately expresses needs and wants verbally in primary language 13% 

Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc. 11% 

Writes own first name (spelling and writing all letters correctly) 11% 

Relates appropriately to adults other than parent/primary caregiver (converses with, 
seeks help from) 8% 

Can count 10 objects correctly (“Please give Maria 5 crayons” or “Please put 10 blocks 
in the basket.”) 8% 

Recognizes eight primary colors (Crayola basic:  red, orange, yellow, green, blue , 
purple, brown, black) 5% 

Expresses empathy or caring for others ( e.g., consoles or comforts a friend who is crying) 5% 

Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies 
emotions s/he is feeling) 5% 

Engages in symbolic/imaginative play with self or peers (plays house, fire station) 3% 

Has general coordination on playground (kicking balls, running, climbing) 0% 

Performs basic self-help/ self-care tasks (toileting, eating, washing hands) 0% 

Expresses curiosity and eagerness for learning (tries new activities, asks questions) 0% 

Recognizes three primary shapes (circle, triangle, square) 0% 

 

Source:  Kindergarten Teacher Survey (2006). 

Note:  Percentages are based on responses of 38 teachers. 
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A Closer Look at Associations Between 
Preschool & Readiness 

Defining Preschool Experience for Purposes of This Report 

For  purposes  of  this  report,  the  term  “preschool”  is  used  to  indicate  that  children  had  regular 
experience in a formal, curriculum‐based, child care center during the year prior to kindergarten. A 
child was considered to have preschool experience if at least one of the following were true:  (1) the 
kindergarten  teacher  indicated  that  the  child had participated  in  a  curriculum‐based, preschool  / 
part‐day  enrichment  or  full  day,  center‐based  program, Head  Start,  or  other  publicly‐subsidized 
child education program; and / or (2) parents listed a preschool that was a valid, licensed, child care 
center  (according  to  the  Child  Care  Coordinating  Council  in  Santa  Clara  County).  For  more 
information, please consult Appendix 7 of the 2005 Comprehensive Report. 

Preschool Experience is Associated with Enhanced Readiness 

Consistent with  last year’s  findings, preschool experience was associated with enhanced readiness 
for all Basic Building Blocks except Self‐Regulation. Although this pattern has been consistent over the 
years,  the effects are actually stronger  this year  than  last –  for Overall Readiness, Self‐Care & Motor 
Skills,  and  Social  Expression.  See  page  233  of  the  2005  Comprehensive  Report  for  a  comparison  of 
findings. 

Figure 41:  Mean Adjusted Readiness Scores of Children With and Without Preschool Experience 
(2006) 
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p < .001 p < .001 p < .10 p < .001 p < .001 

Source:  Kindergarten Observation Form I (2006) and Parent Information Form (2006.)  

Note:  Scores are based on 405 students (weighted Ns) with completed KOF and PIF data. Data are weighted for EL status. Scores are 
based on a 1-4 scale (1 = not yet, 2 = beginning, 3 = in progress, 4 = proficient). Don’t know/ Not observed responses are not included 
Stars flag significant differences in average scores between children with and without preschool experience. The triangle flags marginally 
significant difference. Significance was determined by analyses of covariance with the following variables as covariates: days between 
start of school and observation, type of kindergarten classroom (full/half day), teacher experience, teacher expectations, child’s age at 
enrollment child’s gender, child’s special needs status, child’s EL status, family risk factors, number of kindergarten transition activities, 
frequency of reading at home, maternal education level, and family income. 
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Hours in Preschool and Readiness 

ASR investigated whether children who spent more time in preschool were more ready for school. 
Once the number of hours children spent  in preschool reached 30 hours per week, there were few 
increasing  benefits  of  preschool.  Recall  that  last  year  there  was  a  significant  decrease  in  Self‐
Regulation  scores  at  the  30+  hours mark;  this  year  the  same  trend  emerged,  but  it  did  not  reach 
statistical significance. 

Figure 42:  Hours in School and Readiness  
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                Source:  Kindergarten Observation Form I (2006). 

                Note:  These means are based on the following sample sizes for each preschool hours group:  188, 79, 97, 25, 52, 20. 

Does Preschool Experience Buffer Risk Factors? 

In  the analyses  that follow, ASR  took a closer  look at how preschool experience  is associated with 
the  readiness  of  children  who  may  have  faced  challenges  as  they  entered  kindergarten.  First, 
“at‐risk” groups were  identified as  those children who scored significantly below  their not‐at‐risk 
peers across most,  if not all, Basic Building Blocks dimensions. Then, at‐risk children who did have 
preschool experience were compared to at‐risk children who did not have preschool experience. To 
determine whether preschool helped  to “even  the playing  field,” ASR compared  these  two at‐risk 
groups to the group of children that did not possess the particular challenge.  

For example, boys were identified as an “at‐risk” group because they scored significantly below girls 
for all Basic Building Blocks. To determine whether preschool was associated with increased readiness 
for boys, ASR examined skills across the three groups depicted in Figure 43. 
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Figure 43:  Comparison Groups for “Preschool as a Buffer” Analyses 

 

 

 

 

 

 

ASR considered preschool to have a protective impact when two conditions were true:  (1) children 
in  the  challenged  group  who  had  preschool  experience  (i.e.,  “Boys  who  HAVE  preschool 
experience”  in Figure 43) scored higher  than  their at‐risk peers without preschool experience (e.g., 
“Boys who  have NO  preschool  experience”);  and  (2)  children  in  the  challenged  group who  had 
preschool experience (i.e., “Boys who HAVE preschool experience”) scored as highly as did children 
without  the  particular  challenge  (i.e.,  “Girls”).  In  other words, when  preschool  had  a  protective 
impact, ASR expected the hypothetical pattern of results shown below. 

Figure 44:  Comparison Groups for “Preschool as a Buffer” Analyses, Hypothetical Pattern of Results 
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Figure  45  on  the  next page  shows where preschool may  have  helped  children with  various  risk 
factors  (listed  in  the  left‐hand  column)  achieve  the  readiness  of  their  not‐at‐risk  peers.  An 
examination of the columns reveals that preschool is especially helpful at teaching children Self‐Care 
& Motor Skills; the effects of several risk factors are buffered in this arena. In contrast, preschool was 
not  associated with  elevated  readiness  in  the  Self‐Regulation  arena, with  one  exception:    English 
Learners and children from multi‐lingual homes did experience a clear benefit from preschool.  

An examination of the rows shows where preschool may be able to make a difference for children 
with certain risk factors. Preschool was associated with elevated readiness for boys in particular. For 
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many of  the remaining risk  factors, preschool was associated with some  increases  in readiness  for 
children at‐risk, but these children did not enter preschool as ready as their not‐at‐risk peers. 

Figure 45:  Issues for Which Preschool Buffers (B) or Helps (H) At-Risk Children  

 Overall Self-Care & 
Motor Skills 

Self-Regulation 
Skills 

Social  
Expression 

Kindergarten 
Academics 

Boys B B H B B 

English Learners H B B H H 

Special needs H H H H B 

Latino H B  B H 

Low API B B  B H 

Mother has no post-HS 
education H B  H H 

English is not primary 
household language H B B H H 

Income <$33,000  B   H 

Has language needs H H  H H 

Source:  Kindergarten Observation Form I (2006) and Parent Information Form (2006). 

Note:  Total sample sizes range 528-685. Differences in average scores were tested via one-way analyses of variance. Significance levels ranged 
p < .0005 to p < .05, with one marginal finding of p = .09. 
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A Closer Look at English Learners 
Who Are Our English Learners? 

Forty‐five  percent  of  new  kindergarten  students  entered  school  as  English  Learners.  English 
Learners were members of each Readiness Portrait; the figure below shows the distribution of English 
Learners  and  English  Proficients  in  each  Readiness  Portrait.  Social‐Star  and  Needs‐Prep  portraits 
contained  the  largest proportion of English Learners, but  the highest number of English Learners 
sorted into the All‐Star portrait. 

Figure 46:  Number of English Proficients and Learners Across the Readiness Portraits (2006) 
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Source:  Kindergarten Observation Form I (2006). 

Note:  This chart reflects a total of 687 children. 

The Partnership was interested in learning more about English Learners who were also members of 
the All‐Stars Readiness Portrait. In comparison to other ELs, All‐Star ELs are much more likely to: 

 Be of Chinese or Korean descent, although most are Latino (39%); 

 Have attended preschool; 

 Be problem‐solvers, according to both teachers and parents; and  

 Have parents who …  

o Have much higher incomes and levels of education; 

o Speak English “very well”; 

o Have higher educational expectations; 

o Are more engaged with more parenting support; 
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o Are together, with few children in the household; and 

o Read more frequently to their children. 

What ECE Experiences Do Our English Learners Have? 

English Learners and English Proficients had very different ECE experiences during the year before 
kindergarten.  Children  whose  primary  language  was  English  were  much  more  likely  to  have 
attended preschool in the year before kindergarten (81%) than to be cared for by a relative or stay‐at‐
home parent. In contrast, English Learners attended preschool at much lower rates and were cared 
for relatives and stay‐at home parents at much higher rates. 

Figure 47:  ECE Experience of English Learners and English Proficients (2006) 

ECE Experience English 
Learners 

English 
Proficients 

Preschool 52% 81% 

Stay-at-home parent 58% 49% 

Relative 45% 26% 

Nanny 3% 6% 

Babysitter/Neighbor 10% 12% 

FCCH 2% 5% 

Source:  Kindergarten Observation Form I (2006). 

Note:  Sample sizes range from 579-592. Chi-square tests revealed significant differences for Preschool, Stay-at-home parent, and Relative, p < 
.05.  

Are Children Exposed to English in Their ECE Settings? 

ASR focused on children in families with a non‐English primary language to determine where and 
whether children were exposed to English. Children with preschool experience were being exposed 
to English; about ¾ of families without English as a primary household language sent their children 
to a preschool  in which  their children were exposed  to English. However, far fewer children were 
exposed to English in informal care settings. 

Are ELs Exposed to Quality English at Home? 

Forty  percent  of  ELs were  exposed  to  English  at  home. While  54  percent  of  parents who  used 
English at home stated that they spoke English “very well,” 24 percent only knew a few words or 
phrases in English.  
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It should also be noted that since few parents were actively taking classes to improve their English, 
there  seems  to be a need  to  speak  to  families about  the  importance of  exposing  their  children  to 
quality English, and ways of doing so. 

Readiness of English Learners vs. English Proficient Children   

As noted in Figure 48 below, English Learners’ readiness scores across all Basic Building Blocks were 
significantly below scores of children who were proficient in English.  

Figure 48:  Unadjusted Readiness Scores of English Learners and English Proficients (2006) 
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Source:  Kindergarten Observation Form I (2006). 

Note:  Means are based on 221 English Learners and 264 English Proficients. Stars indicate that all means are significantly different, according to 
t-tests, p’s < .01.  

Teachers’ Ratings of English Learners’ Language Skills 

Recall that teachers were instructed to assess children in children’s own primary languages, so the 
assessment  should not  be  a  test  of  children’s  skills  in English  but  rather  their  skills  in whatever 
language  they’re  most  comfortable  speaking.  According  to  teachers,  children  whose  primary 
language  is English were more proficient  in Expressive  / Receptive Skills and Pre‐Literacy Skills  than 
were English Learners. The lower scores of English Learners may reflect the fact that these children 
were  in  the  process  of  learning  two  languages, which  can  result  in  slower development  in  each 
language. 
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In progress 
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Figure 49:  Teacher Ratings of Language Skills, By English Proficiency (2006) 
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Source:  Kindergarten Observation Form I (2006). 

Note:  English Learner averages are based on 282-312 children; English Proficient averages are based on 372-377 children. Stars indicate that 
average scores are significantly different for each language dimension, according to t-tests, p’s < .0005. 

Kindergarten Teachers Have Tools for Working with ELs 

All  teachers  reported  having  special  programs  or  activities  for  ELs,  including: GLAD  and  other 
special curricula (e.g., Singlish, English Now!, Avenues, Realia), tutors and EL “pull‐outs”, and oral 
language groups. Further, almost all teachers reported having received special training in working 
with  ELs.  Twenty‐five  percent  of  teachers were  also  bilingual,  and  about  one‐third  incorporated 
other languages in their teaching. 
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A Closer Look at the Transition Into 
Kindergarten 

Background 

2006 marks the first time teachers were explicitly asked to report on how well children transitioned 
into kindergarten. Once all of  their skill assessments had been completed,  teachers completed  the 
Kindergarten Observation Form II (see Appendix 2) to record their impressions of children’s transition 
into school. Teachers provided information on three critical dimensions: 

 How smooth was this child’s transition into school? 

 How nervous or anxious does this child seem at school?   

 How much does this child seem to enjoy school? 

Smoothness of Transition 

Teachers indicated that most children experienced a “smooth” or “very smooth” transition into the 
classroom (37% and 35%, respectively).  

Figure 50:  Teacher Ratings of Smoothness of Children’s Transition Into School (2006) 
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Source:  Kindergarten Observation Form II (2006). 

Note:  These percentages are based on 685 children. 
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Anxiety at School 

Very  few  children  appeared  to  be  “very  anxious,”  according  to  teachers;  just  five percent  of  the 
students  fell  into  this  category,  with  an  additional  seven  percent  whom  teachers  described  as 
“anxious.” 

Figure 51:  Teacher Ratings of Children’s Anxiety in School (2006) 
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Source:  Kindergarten Observation Form II (2006). 

Note:  These percentages are based on 685 children. 

Enjoyment of School 

By and large, children seemed to enjoy school, according to their teachers. Over half of the students 
in their classrooms seemed to enjoy school “very much” (53%). Very few did not enjoy school (1%).  
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Figure 52:  Teacher Ratings of Children’s Enjoyment of School (2006) 
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Source:  Kindergarten Observation Form II (2006). 

Note:  These percentages are based on 685 children. 

Relation of Readiness Portraits to Transition Outcomes 

Children experienced very different transitions depending on their Readiness Portrait. It is probably 
no  surprise  that All‐Stars  appeared  to have had  the  smoothest  transitions  into  kindergarten. Not 
only were they most prepared across the Basic Building Blocks, but they: 

 Experienced the smoothest transitions; 

 Were the least anxious; and 

 Found school most enjoyable. 

In contrast, Needs‐Prep children did not  fare as well. These children were  least prepared across all 
Basic Building Blocks and, perhaps as a result, they: 

 Experienced relatively rocky transitions; 

 Were more anxious than other Readiness Portraits; and 

 Expressed the least enjoyment for school. 

The figure below shows the transition scores for each Readiness Portrait. It is interesting to note the 
experience of Social‐Stars and Focused‐on‐the‐Facts children. Social‐Stars had smoother transitions into 
school and expressed more enjoyment for school than did Focused‐on‐the‐Facts children. Both groups, 
however, were similarly (and not very) anxious at school. 
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Figure 53:  Transition Outcomes Across the Readiness Portraits (2006) 

Transition Outcome All-Stars Needs-Prep Social-Stars Focused-on-
the-Facts 

Sample Size 322 65 108 186 

Smoothness of Transition 3.37 2.15 3.03 2.73 

Enjoyment of School 3.65 2.78 3.50 3.21 

Anxiety at School 1.34 2.53 1.66 1.71 

Source:  Kindergarten Observation Forms I and II (2006). 

Note:  Scales are as follows:  1=not smooth and 4=very smooth; 1=does not enjoy and 4=enjoys very much; 1=not anxious and 4=very 
anxious. Scores across the Readiness Portraits differ significantly for each transition outcome, with one exception – the anxiety scores of Social-
Stars and Focused-on-the-Facts children are similar. 

Factors Associated with Better Outcomes  

Higher proficiency on all of the Basic Building Blocks was associated with smoother transitions, with 
one notable exception: proficiency  in Kindergarten Academics. Recognition of  letters, colors, shapes, 
writing, and so on was not related to the ease with which children entered kindergarten, according 
to these data. 

Figure 54:  Relations Among Skill Proficiency and Transition Outcomes (2006) 

 

 

 

 

 

 

 

Source:  Kindergarten Observation Form I and II (2006). 

Note:  Regression analyses were performed to determine which skills and experiences were significantly related to transition outcomes. All of 
the listed factors yielded significant standardized beta coefficients, p< .05. 
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How Do Parents Support Their Children’s Transition Into Kindergarten? 

How did you prepare your child for kindergarten? 

On  the Parent  Information Form, parents were asked  to report whether  they had engaged  in any of 
several  kindergarten  transition  activities. The  figure  below  shows  the percentage  of parents who 
indicated that they had helped their child get ready for school in the listed ways. 

Figure 55:  Percent Engaging in Each Transition Activity (2006) 
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Source:  Parent Information Form (2006). 

Note:  Percentages are based on 606 parents. 
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Examining the Interplay Between School 
Classrooms and Readiness 
In  this  section, ASR presents data  focusing on  school  readiness  in  the  context of  the  schools  and 
classrooms in which children are beginning their education experiences. Specifically, ASR examines 
readiness  in the context of schools’ API  levels, followed by an  in‐depth examination of children  in 
the classrooms with the highest and lowest average readiness scores.  

How Does Readiness Differ Across Schools of Different Academic Performance 
Index Levels? 

In each assessment year,  the classrooms  that participate  in  the  readiness assessment come  from a 
mixture of schools at all Academic Performance  Index  levels;  in all assessment years,  the assessed 
sample has been representative of the county  in terms of the percentages that were from Low API 
schools  (schools with ranks of 1‐3), Middle API schools  (schools with ranks of 4‐7), and High API 
schools (schools with ranks of 8‐10).  

Previous  examinations of  readiness  scores  in  the Low, Middle,  and High API  schools uncovered 
interesting patterns of findings. In 2004, findings revealed a “Middle API Dip”  in which readiness 
scores  across  all NEGP dimensions were  (often  significantly)  lower  among  children  from Middle 
API  schools  than  among  their peers  in Low  and High API  schools.  In  2005, using  the new Basic 
Building Blocks of Readiness scheme, ASR found that the pattern was less pronounced than it had been 
in 2004, but there was still a Middle API Dip observed for all Basic Building Blocks except Kindergarten 
Academics.  (Interested  readers  can  refer  to  page  257  of  the  2005  Comprehensive  Report  for  a  full 
discussion of API findings for 2004 and 2005.) 

In 2006, ASR again analyzed readiness data according to the API levels of children’s schools. At this 
assessment wave, ASR did not  find  the  same pattern  of  results. Rather,  children  from High API 
schools scored significantly above children from Middle and Low API schools across all dimensions, 
as  Figure  56  indicates.  Across most  readiness  dimensions,  children  from Middle  and  Low  API 
schools entered kindergarten at similar  levels of  readiness;  the only dimension on which children 
from Middle API schools outscored children from Low API schools was Kindergarten Academics. 
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Figure 56:  Readiness Scores for Children from Low, Middle and High API Schools (2006) 

Readiness Dimensions 
Low API 

A 
Middle API 

B 
High API 

C 

Sample Size 108 277 327 

Overall Readiness 
3.04 

C 
3.13 

C 
3.51 
AB 

Self-Care & Motor Skills 
3.45 

C 
3.41 

C 
3.57 
AB 

Self-Regulation 
3.04 

C 
3.15 

C 
3.35 
AB 

Social Expression 
3.18 

C 
3.16 

C 
3.52 
AB 

Kindergarten Academics 
2.73 
BC 

2.96 
AC 

3.63 
AB 

Source:  Kindergarten Observation Form I (2006). 

Note:  Low API schools have API ranks of 1-3, Middle API schools have API ranks of 4-7, and High API schools have ranks from 8-10. Capital 
letters under mean scores indicate which means are significantly different from one another. For example, the “C” in the Low API column 
indicates that the score for Overall Readiness (3.04) is significantly different from the mean in column C (the High API score of 3.51). However, 
because there is not a “B” under the 3.04, the Low API score is not statistically different from the mean in column B (the Middle API score of 
3.13). Statistical significance was determined by one-way analyses of variance, p < .0005 for all readiness dimensions listed above. 

 

Ultimately, there are three “take‐away” messages regarding these API‐based examinations. First, the 
readiness  data  is  not  designed  to  be  representative  at  the  school  level;  although we  sample  one 
classroom per participating school, there is no guarantee that the 20 or so students in that classroom 
can  speak  to  the  readiness of children  in  that  school as a whole. Second,  it may be expecting  too 
much  to draw  strong parallels between  readiness upon kindergarten  entry and  standardized  test 
scores that only begin to be measured three years later (although big differences between readiness 
levels and API levels do raise questions about how the school environment may or may not facilitate 
learning). And  third,  it  is somewhat compelling  to note  that Kindergarten Academics – which  is  the 
readiness  dimension  that  is most  similar  to  the  types  of  things  are measured  in  the  tests  that 
determine API rankings – is the dimension of readiness in which the pattern of scores most closely 
mirror those of the schools’ API levels. 

In the section that follows, we present a different way of characterizing readiness at the classroom 
level, examining characteristics of the highest and lowest scoring classrooms in this year’s readiness 
assessment. 
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 A Portrait of the Highest and Lowest Readiness Classrooms 

To understand the readiness diversity of classrooms in the county, ASR examined the characteristics 
of the five highest‐ and five lowest‐readiness classrooms in this year’s assessment. Figure 57 shows 
the school API levels and readiness scores of the children in these classrooms. 

Figure 57:  API Levels and Readiness Scores for the Top and Bottom Five Readiness Classrooms 

School API 
Overall  

Readiness Score 

High Readiness 3.82 

SC1 10 3.92 

SC2 10 3.86 

SC3 10 3.82 

SC4 9 3.76 

SC5 5 3.71 

Low Readiness 2.58 

SC6 7 2.66 

SC7 2 2.61 

SC8 4 2.60 

SC9 7 2.59 

SC10 5 2.48 

Source:  Kindergarten Observation Form I (2006). 

Note:  Data are weighted for EL status.  

As discussed  in  the previous section,  it  is noteworthy  that children  in  the classrooms  that had  the 
highest readiness scores also tended to be from schools that had very high API rankings, whereas a 
similar  pattern  was  not  observed  among  the  children  in  classrooms  with  the  lowest  average 
readiness scores; they did not as consistently come from the lowest‐API schools in our sample.  

Figure  58  on  the  following page  shows  the degree  of difference  between  the  readiness  scores  of 
students  in  the  highest‐  and  lowest‐scoring  classrooms.  The  biggest  difference  occurs  in  Social 
Expression skills, whereas the smallest difference is in Self‐Care & Motor Skills. 
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Figure 58:  A Comparison of the Student Readiness Scores in High- and Low-Readiness Classrooms  

Source:  Kindergarten Observation Form I (2006). 

Note:  Sample sizes are as follows: Low-Readiness Classrooms n = 89; High-Readiness Classrooms n = 90 (weighted n’s). Data are weighted for 
EL status. Readiness portraits of high- and low-readiness classrooms are significantly different according to chi-square tests (p < .001).  

Figure  59  shows  the  Readiness  Portrait make‐up  of  those  classrooms. Underscoring  the  teaching 
challenges that are present in low‐performing classrooms, the figure shows that, whereas the highest 
readiness  classrooms  tend  to  be  almost  completely  comprised  of All  Stars,  there  is  a mixture  of 
Readiness  Portraits  in  low‐readiness  classrooms,  with  almost  half  of  the  students  who  have  no 
mastery in any readiness skills. 

Figure 59:  A Comparison of the Percentage of Students in Each Readiness Profile in High- and Low-
Readiness Classrooms  

 

2.99

2.53 2.48 2.51

3.82 3.88 3.79 3.87 3.78

2.58

1.0

2.0

3.0

4.0

Overall Self-Care &
Motor Skills

Self-Regulation Social
Expression

K Academics

Low-Readiness 

High-Readiness

41%

27% 30%

92%

0% 4% 3%2%
0%

20%

40%

60%

80%

100%

All-Stars Needs-Prep Social-Stars Focused-on-the-
Facts

Low-Readiness

High-Readiness

Source:  Kindergarten Observation Form I (2006). 

Note:  Percentages are based on 88 Low-Readiness Classroom students and 90 High-Readiness Classroom students (weighted 
n’s). Data are weighted for EL status. Readiness portraits of high- and low-readiness classrooms are significantly different 
according to chi-square tests (p < .001). 
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Figure 60 compares the demographic and background characteristics of children in the highest and 
lowest  readiness  classrooms.  Compared  to  students  in  low‐readiness  classrooms,  high‐readiness 
classrooms had fewer students of color and fewer English Learners, the children were more likely to 
have been to preschool, and they came from higher‐income families that tended to have had higher 
education attainment. 

Figure 60:  Student Characteristics in High- and Low-Readiness Classrooms 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Source:  Kindergarten Observation Form I (2006) and Parent Information Form (2006).  

Note:  Percentages are based on 70-89 Low-Readiness Classroom students and 70-90 High-Readiness Classroom students (weighted n’s). Data 
are weighted for EL status. ^ indicates that the item could not be submitted to chi-square tests due to small expected counts in one or more 
cells. Asterisks indicate items on which Low and High Readiness Classroom students are significantly different, according to chi-square tests (p 
< .05).  

 

Figure 61 on the next page shows the more specific ethnic make‐ups of the high and low‐ readiness 
classrooms. High‐readiness classrooms had more white students and fewer Latino students than did 
low‐readiness classrooms. 

Student Characteristics 
Low- 

Readiness 
Classroom 

High- 
Readiness 
Classroom 

Gender 
   Boys 
   Girls 

 
56% 
44% 

 
47% 
53% 

Age at enrollment 
   Less than 5 years old 
   5 years to almost 5 years 6 months 
   5 years 6 months and older 

 
23% 
48% 
29% 

 
18% 
47% 
35% 

Students of color* 86% 72% 

Have special needs 7% 2% 

English Learners* 75% 35% 

Come to school well-rested^ 89% 100% 

Come to school well-fed^ 91% 100% 

Preschool experience* 53% 86% 

Attended family child care homes^ 3% 5% 

Mother education beyond high school* 29% 77% 

Family income $53,000 or more* 23% 83% 
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Figure 61:  Student Ethnicity in High- and Low-Readiness Classrooms 

Note:  Percentages are based on 89 Low-Performing Classroom students and 90 High-Performing Classroom students (weighted n’s). Data 
are weighted for EL status. Ethnicity of high- and low-performing classrooms is significantly different according to chi-square tests (p < 
.001). 

As Figure 62 shows, children in the highest‐readiness classrooms were also significantly more likely 
to use problem‐solving strategies and not act out when faced with conflict, compared to their peers 
in  the  low‐readiness classrooms. Children’s behavior did not differ  in  their use of  impulse control 
and withdrawal as way of coping with conflict. 

Figure 62:  Percentage of Children Using Various Conflict Resolution Styles in High- and Low-
Readiness Classrooms 
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Source:  Kindergarten Observation Form (2006). 

Note:  Percentages are based on 86 Low-Readiness Classroom students and 90 High-Readiness Classroom students (weighted n’s). 
Percentages for Problem-Solving differ at p < .001; Percentages for Acting Out differ at p < .001; Percentages for Controls Impulses and 
Withdraws do not differ significantly. 
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About the Researcher 
ASR  is a nonprofit,  social  research  firm dedicated  to helping people build better  communities by 
creating meaningful  evaluative  and assessment data,  facilitating  information‐based planning,  and 
developing  custom  strategies.  Incorporated  in  1981,  the  firm  has  over  twenty‐five  years  of 
experience working with public and private agencies, health and human service organizations, city 
and  county  offices,  school  districts,  institutions  of  higher  learning,  and  charitable  foundations. 
Through  community  assessments,  program  evaluations,  and  related  studies,  ASR  provides  the 
information that communities need for effective strategic planning and community interventions.  

For questions about this report, please contact: 

Applied Survey Research  
Lisa Colvig‐Amir, M.A. Ed., Director of Evaluation 
Lynne Mobilio, Ph.D., Director of Research 
Kristi Kelly, Ph.D., Senior Research Analyst 
San Jose Office 
408.247.8319 

www.appliedsurveyresearch.org  
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Appendix 1:   

Definition of School Readiness 
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In 2002, the Santa Clara County Partnership for School Readiness formally adopted the definition of 
school readiness that is presented below. 

Santa Clara Partnership for School Readiness Definition of School Readiness 

Children are ready for school when they have: 

 Basic needs for health and physical development satisfied 

 The security of environments that are safe, that nurture emotional development and support 
learning 

 Positive approaches to learning new skills 

 Skills to communicate their thoughts, feelings and experiences  

 The ability to explore and learn from their surroundings 

 Effective interactions with peers and adults 

Families are ready for school when they: 

 Provide stability and support for their children 

 Are responsive to their children and the school 

 Provide a safe, affectionate and nurturing home environment 

 Provide opportunities to experience and resolve challenges cooperatively 

 Support the development of skills and capabilities for the child 

 Provide opportunities for positive interaction with adults and other children 

 Ensure that children are respected 

Schools are ready for children when they: 

 Are open to families as the children transition between home and school 

 Staff schools to provide continuity between early education experiences and elementary 
school 

 Help children learn and make sense of their world based on cultural practices and beliefs  

 Are committed to the success of every child and modify their approaches to accommodate 
the different needs and learning styles the children bring to school 

 Provide an environment that supports teachers and provides for their professional 
development 

 Take responsibility for results and alter practices and programs to benefit children taking 
into consideration the diversity that the children bring 
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 Understand, accept, and integrate the principles of child development within school 
practices  

Communities are ready to support children when they: 

 Provide social supports for families 

 Promote the development of all children 

 Ensure resources are available for children’s positive development 

 Are visibly inclusive 

 Expect achievement from all children  

 Promote children as community assets  
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Appendix 2:   

Kindergarten Observation Forms I & II  



Class #____Child #_____          
KKiinnddeerrggaarrtteenn  OObbsseerrvvaattiioonn  FFoorrmm  22000066                            
  
  AA  PPrroojjeecctt  ooff  SSaannttaa  CCllaarraa  CCoouunnttyy  PPaarrttnneerrsshhiipp  ffoorr  SScchhooooll  RReeaaddiinneessss  aanndd  AApppplliieedd  SSuurrvveeyy  RReesseeaarrcchh..   

IInnssttrruuccttiioonnss                                                                                      CChhiilldd  DDeemmooggrraapphhiicc  IInnffoorrmmaattiioonn       
 
This form is intended for you to observe the 
various skills and attributes your students 
possess at entrance to your kindergarten class. 
This information will be vital to curricular 
enhancements in schools as well as early 
learning programs.  Absolutely no individual 
child’s information will be released by the 
researchers.  
 
Complete one Observation Form per child 
during the third week of classroom activities. 
This is to ensure that the child has had a 
chance to adjust to the typical classroom 
structure and has had the opportunity to 
demonstrate observable skills and behaviors.  
Children should be observed in as natural a 
setting as possible within their daily activities. 
 
To complete the Observation Form, please 
follow these steps:  
 
1. Please complete the child’s demographic 

information at right.    
 

2. After completing the child’s demographic 
information, turn this page over and 
complete the skill and attribute checklist.    

 
3. Please send completed forms together 

(FedEx envelope provided) for processing 
to Applied Survey Research, 991 W 
Hedding St., San Jose, CA 95126. 

 
If you have any questions about the 
observation process, please call: 
 
Lynne Mobilio  
Applied Survey Research 
408-247-8319 
 
Thank you for your participation! 

 1a.  Teacher’s last name:                                                                             1b.    School name: 

2a. Child’s initials:                  First_____ Middle_____  Last_____              2b.   Child’s Sex:     Male    Female      

2c.  Child’s date of birth:        Month_____ Day_____Year_____                         

3a.  Child’s mother’s initials:   First_____Middle_____ Last_____               3b.  Mother’s date of birth:    Month______ Day______ Year 

4a.  Today’s Date:   Month_____      Day_____                            4b.   Start date of instruction:                Month______ Day______                         

5.   Has this child participated in any of the following educational programs:  

a. A curriculum-based preschool / part day enrichment or full day center-based program? Yes    No    Info not avail. 

b. Head Start?                                                                                          Yes    No    Info not avail. 

c. Other publicly subsidized child education program (e.g. state funded preschool)?                  Yes    No    Info not avail. 

6a.  Does this child generally come to school well-rested? Yes    No    Info not avail. 

6b.  Does this child generally come to school well-fed? Yes    No    Info not avail. 

6c.  Does this child have any special needs, as identified by Special Needs Status or an IEP?            Yes    No    Info not avail. 

      -     If yes, please specify:  ____________________________________________________  

7a.  Is this child an English Language Learner?   Yes    No    Info not avail. 

 7b.  If yes, are you able to communicate with the child enough to complete items #14, 19,  
       21, 22, 24, 27, 28, and 29 of this observation form? 

Yes    No    IF NO, PLEASE DO NOT ASSESS  
                        CHILD ON THESE ITEMS          

           7c.  If you are able to communicate with the child, will the child be assessed in his or her home language?      Yes   No           

          7d.  If yes, what language?    Spanish     Other: ____________________________________ 
 
8.   How does this child handle conflict with other children? Please check all that apply. 
 

  Uses problem-solving strategies (may ask for help)               Control impulses                        Have not yet observed 
  Acts out (hitting, throwing, tantrums, etc.)                               Withdraws 

 9.  Child’s Primary Ethnicity:           
 Latino 
 Asian 
 Native American 

 Pacific Islander 
 African American  
 Caucasian/White (including Arabic / Middle Eastern) 

 

 Multi-ethnic 
 Other: _____________________________ 
 Don’t know 

PPlleeaassee  ttuurrnn  tthhee  ppaaggee      
 



 
 

KKiinnddeerrggaarrtteenn  OObbsseerrvvaattiioonn  FFoorrmm  22000066    
Proficient:      Demonstrates skill, knowledge, behavior consistently and competently; performs independently 
In Progress:   Demonstrates skill, knowledge, behavior occasionally and somewhat competently; has room for improvement,  
                         needs minor or occasional assistance  
Beginning:    Child is just beginning to demonstrate skill, knowledge, behavior; needs significant or frequent assistance 
Not Yet:         Child does not demonstrate skill, knowledge, or behavior yet; cannot perform without assistance 

                    How would you rate this child’s competency in terms of the following skills, knowledge and behaviors:  
 

NOT YET 
 

BEGINNING 
IN 

PROGRESS 
 

PROFICIENT 
Don’t know/ 

Not observed Comments / Notes 

Physical 
Well-being & 

Motor 
Development 

10. Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.        

11. Has general coordination on playground (kicking balls, running, climbing)       

12. Performs basic self-help / self-care tasks (toileting, eating, washing hands)       

Social & 
Emotional 

Development 

13. Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from)       

14. Appropriately expresses needs and wants verbally in primary language       

15. Works and plays cooperatively with peers  (takes turns and shares, helps others)       

16. Controls impulses and self-regulates  (is not disruptive of others or class)       

Approaches 
Toward 

Learning 

17. Expresses curiosity and eagerness for learning  (tries new activities, asks questions)       

18. Stays focused / pays attention during activities        

19. Follows one- to two-step directions        

20. Participates successfully in circle time (listens, focuses, sits still, engages)       

Communication  
& 

Language 
Usage 

21. Has expressive abilities  (tells about a story or experience in response to a prompt)       

22. Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) 
None 1 – 12 letters 13 – 25 letters All 26 letters   

    

23. Writes own first name (spelling and writing all letters correctly)       

24. Can recognize rhyming words (“ ‘Shoe’ rhymes with ‘Glue.’  Does ‘Blue’?  Does ‘Dog’?”)       

25. Engages with books (knows where a book starts, associates print with storyline, pretends to read)       

Cognition & 
General 

Knowledge  
 

26. Engages in symbolic / imaginative play with self or peers  (plays house, fire station)       

27. Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 
None 1 – 5 objects 6 – 9 objects All 10 objects   

    

28. Recognizes primary colors  (Crayola basic 8:  red, orange, yellow, green, blue, purple, brown, and black) 
None 1 – 4 colors 5 – 7 colors All 8 colors   

    

29. Recognizes primary shapes (circle, triangle, square) 
None 1 shape 2 shapes All 3 shapes   

    

Coping Skills 30. Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling)       

31. Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving)       

32. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying)       
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Appendix 3:   

Kindergarten Teacher Survey 
 

 

 

 

 

 

 

 

 

 

 



KKiinnddeerrggaarrtteenn  TTeeaacchheerr  SSuurrvveeyy  oonn  IImmppoorrttaannccee  ooff  RReeaaddiinneessss  SSkkiillllss  22000066      
 
A project of Santa Clara County Partnership for School Readiness and Applied Survey Research 
 
Teacher:  Please first complete the general information below.  
A.    Your name: ______________________________                                 B.    Your school: ___________________________ 

C. Type of kindergarten class:    Please circle:   Full-day        Half-day 

Please rate the LEVEL OF PROFICIENCY (by placing an “X” in one of the boxes for each item) you think students must have in the following skills in order to have a successful 
transition into kindergarten, e.g. for them to be “school ready.” 
 

 School Readiness Skill NOT YET 
1 

BEGINNING  
2 

IN PROGRESS 
3 

PROFICIENT 
4 

Physical Well-
being & Motor 
Development 

1. Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.      

2. Has general coordination on playground (kicking balls, running, climbing)     

3. Performs basic self-help / self-care tasks (toileting, eating, washing hands)     

Social & 
Emotional 

Development 

4. Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from)     

5. Appropriately expresses needs and wants verbally in primary language     

6. Works and plays cooperatively with peers  (takes turns and shares, helps others)     

7. Controls impulses and self-regulates  (is not disruptive of others or class)     

Approaches 
Toward Learning 

8. Expresses curiosity and eagerness for learning  (tries new activities, asks questions)     

9. Stays focused / pays attention during activities      

10. Follows one- to two-step directions      

11. Participates successfully in circle time (listens, focuses, sits still, engages)     

Communication  & 
Language Usage 

12. Has expressive abilities  (tells about a story or experience in response to a prompt)     

13. Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) 0 – 5 letters  6 – 12 letters 13 – 19 letters 20 – 26 letters 

    

14. Writes own first name (spelling and writing all letters correctly)     

15. Can recognize rhyming words (“Shoe rhymes with Glue.  Does Blue rhyme with Glue?  Does Dog?”)     

16. Engages with books (knows where a book starts, associates print with storyline, pretends to read)     

Cognition & 
General 

Knowledge  
 

17. Engages in symbolic / imaginative play with self or peers  (plays house, fire station)     

18. Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 0 – 2 objects  3 – 5 objects 6 – 8 objects 9 – 10 objects 

    

19.  Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 0 – 1 colors 2 – 4 colors 5 – 7 colors All 8 colors 

    

20.  Recognizes three primary shapes (circle, triangle square) 0 shapes 1 shape 2 shapes All 3 shapes 

    

Coping Skills 21. Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling)     

22. Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving)     

23. Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying)     

PLEASE TURN THIS SHEET OVER TO CONTINUE …



 
 
1. Please read through the same list of 23 skills in the table below when answering these three questions: 

A. Which 5 skills are most important for entry into kindergarten? In the first column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 
B. Which 5 skills are easiest to impact during the school year? In the second column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 
C. On which 5 skills do you spend most of your time during the school year? In the third column, please mark 5 of the following skills with an “X.”  Please only mark 5 skills. 
 

A. 
Most important 
for kindergarten 

entry 
(Check only 5) 

B. 
Easiest to 

impact         
s 

(Check only 5) 

C. 
Where do you 
spend most of 

your time? 
(Check only 5) 

 

    Use of small manipulatives such as crayons, paintbrush, buttons, zippers, etc.  

    Has general coordination on playground (kicking balls, running, climbing) 

    Performs basic self-help / self-care tasks (toileting, eating, washing hands) 

    Relates appropriately to adults other than parent/primary caregiver (converses with, seeks help from) 

    Appropriately expresses needs and wants verbally in primary language 

    Works and plays cooperatively with peers  (takes turns and shares, helps others) 

    Controls impulses and self-regulates  (is not disruptive of others or class) 

    Expresses curiosity and eagerness for learning  (tries new activities, asks questions) 

    Stays focused / pays attention during activities  

    Follows one- to two-step directions  

    Participates successfully in circle time (listens, focuses, sits still, engages) 

    Has expressive abilities  (tells about a story or experience in response to a prompt) 

    Recognizes the letters of the alphabet   (note:  may be CAPs, lowercase or combination) 

    Writes own first name (spelling and writing all letters correctly) 

    Can recognize rhyming words (“Shoe rhymes with Glue.  Does Blue rhyme with Glue?  Does Dog?”) 

    Engages with books (knows where a book starts, associates print with storyline, pretends to read) 

    Engages in symbolic / imaginative play with self or peers  (plays house, fire station) 

    Can count 10 objects correctly  (“Please give Maria 5 crayons” or “Please put 10 blocks in the basket”) 

    Recognizes eight primary colors (Crayola basic 8: red, orange, yellow, green, blue, purple, brown, black) 

   Recognizes three primary shapes (circle, triangle square) 

   Comforts self with adult guidance (e.g., goes to quiet area when upset; identifies emotion s/he is feeling) 

   Negotiates with peers to resolve social conflicts with adult guidance (e.g., engages in problem-solving) 

   Expresses empathy or caring for others (e.g., consoles or comforts a friend who is crying) 

 



Finally, please take a moment to fill out the information below.   
 
2.   Which statement or statements below describe how you plan your lessons for your kindergarten classroom? (Please check all that apply.) 

My classroom instruction is based on a curriculum that . . .  

 I have created.  is used school-wide. 
 

 is used district-wide.  Other: ____________________________________________________ 

3.   Do you have any special programs or activities in your curriculum that directly address any of the following? 

 Please circle: If yes, please describe briefly: 
a. Development of children’s self-regulation skills? No        Yes  

 
b. Assisting English Language Learners? No        Yes  

 
c. Assisting children with special needs? No        Yes  

 
 
4. What percentage of your curriculum instruction is done in a language other than English?  About _____% 
 
5.  Are you bilingual?  Please circle:  No     Yes       If yes, in what language other than English?    Please circle:     Spanish      Other:______________________ 
 
6.  How many years have you taught kindergarten?  ______ years 
 
7. Please indicate below ALL of the levels of education you have completed, from what school you received each degree, and what your major course of study was. 
 

        Degree completed: 
 Associate degree (e.g., AA) 
 Bachelor’s degree (e.g., BA or BS) 
 Advanced degree (e.g., MA, PhD) 
 Other:  ___________________ 

From what college/university?
_________________________ 
_________________________ 
_________________________ 
_________________________ 

What was your major?
_________________________ 
_________________________ 
_________________________ 
_________________________ 

8. Have you had any special training in working with students who are English Language Learners?  Please circle:  No     Yes        

 
9. Have you had any special training in working with students with special needs?  Please circle:  No     Yes        

 
10. What type of teaching credential do you have? 

 

 Full credential 
 District internship 

 University internship 
 Emergency Permit 

 Pre-internship  
 Waiver 

 
11. Which of the following words best describes you?  Please circle:   Caucasian      Latino      Asian      African American      Other:__________________   

THANK YOU! 



Santa Clara County School Readiness Assessment 2006-2007 

Applied Survey Research                                               110 

 

 

 

 

Appendix 4:   

Parent Information Form 



Santa Clara County School Readiness Assessment 2006-2007 

Applied Survey Research                                               111 

 

10.We'd like to know how your child typically reacts when he or she becomes frustrated or has a problem.
    For each item below, please indicate how often your child reacts that way.

TO BE COMPLETED BY KINDERGARTNER'S MOTHER, FATHER or OTHER GUARDIAN
The following survey asks you questions about your son or daughter who is in this kindergarten class.  This survey is confidential
- please do not write your child's name on it.  Please answer as many questions as you can, but you can skip any question you don't
want to answer.  Please write clearly and fill in the bubble answers completely.  When you are finished, please return this
form to your child's teacher. Thank you very much for your time!

Month_____      Day _____       Year _________

Mother Father Foster Parent Other_______

Parent Information Form

1. What is your relationship to this kindergartner?

(Office use II)

2. What is your kindergartner's birthdate?

2a. Is this child a boy or a girl? Boy Girl

3. Is there a "stay-at-home" parent who takes care of this child most of the time? Yes No

4. As you fill in the table below, please think about all of the child care arrangements you regularly used the year
    before your child started kindergarten. This does not include time spent with a parent or other primary guardian.
    For every child care arrangement you used, please fill in the requested information in each column below.

Type of Child Care Arrangement Average #
Hours/Per Week

What languages were spoken
with your child in this setting?

Relative

Nanny

Babysitter or neighbor

Preschool

Licensed child care in someone's home

English Spanish Vietnam. Other

5. How did you prepare your child for kindergarten? Please mark all that apply.
Bought or collected school supplies
Attended a parent meeting or orientation
Visited the school with your child
Met your child's kindergarten teacher
Took your child to the doctor for shots
Talked about school with your child

Worked with your child on school skills
Had child attend a summer kindergarten preparation program
Read books or watched videos about kindergarten with your child
Read books or articles about your child's transition to school
Other: Please tell us what other things you did:

6. In a typical week, how often do you or any other family member do the following things with your child? Your child
      may do these things in preschool or elsewhere, but please tell us how often these activities happen in your family.

Read for more than five minutes

Tell stories or sing songs with your child
Help your child to do arts and crafts, science
    projects or talk about nature
Involve your child in household chores like cooking,
     cleaning, setting the table, or caring for pets

Play games or do puzzles with your child

Play a sport or exercise together

7. About how many hours a day does your child watch television or videos?

8. About how many hours does your child sleep in a typical 24-hour period?

9. How would you describe a typical week in your home?

About ______ times per week

About ______ hours per day

Name of child care home: ___________________________

English Spanish Vietnam. Other

English Spanish Vietnam. Other

English Spanish Vietnam. Other

English Spanish Vietnam. Other

About ______ times per week

About ______ times per week

About ______ times per week

About ______ times per week

About ______ times per week

Generally calm and happy
Some problems but mostly calm and happy

Frequent problems, but not all the time
Problems nearly all of the time

About ____ nap hours & ____ hours at night

(Office use IVb)

(Office use VI)

(Office use VII-VIII)

(Class #) (Child #)

 

Follow a routine when putting your child to bed at night About ______ times per week

None of
the time

Some of
the time

Asks for help
Hits, kicks or throws things
Withdraws, becomes quiet or unresponsive
Says mean things to others
Tries to find a solution
Seeks out an adult for comfort

Most of
the time

All of
the time

Becomes anxious

Becomes sad

Name of Preschool: ______________________________

Name of the teacher: ______________________________

7401511111
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27. 

English
Spanish
Arabic / Middle Eastern language
Pacific Islander (e.g., Samoan, Tongan)

East Asian language (e.g., Mandarin, Korean)
Southeast Asian language (e.g., Vietnamese, Tagalog)
South Asian language (e.g., Hindi, Punjabi)
Other ________________________________

12.What language or languages are spoken in your household?

(Office use)

13.What is the one language you use MOST often with your kindergartner at home?

14.We'd like to know how your child uses the language that you speak with him or her most often.
    For each item below, please indicate how your child uses that language.

15.How well do YOU speak English?

19.How many people live in your household, including you?  _____ adults (18 or older) and _____ children (under 18) 

16.Are you currently taking any classes to improve your English skills?

 Uses words to tell you what he or she wants or needs

 Can follow two directions (e.g., "Pick up your ball and walk outside")

 Uses words to describe his or her feelings and the feelings of others,
  such as "I'm happy," "I don't like that," or "She's sad"
 Can speak clearly enough so that other people can understand him/her

 Can understand what you say to him or her

Not
yet

Just
learning

Most of the
time, but still
needs help

All of the
time and
needs no help

18.Do you consider yourself to be a single parent?

22.What is your family income per year?

23.What is the highest education level the child's mother has completed?

24.Were you born in the United States?

25.What is your child's primary ethnicity?

20.At how many different addresses have you lived since your kindergarten child was born? _______ addresses

21.Have you or any other primary parent / guardian lost your job during the past year?

(Office use XIX-XX)

Very well; English is my primary language

Very well, but English is not my first language

Somewhat well; I usually - but not always - can

Not very well;  I know some words in English, but often not

Not at all; I know very few or no English words

Parent education classes
Parent support groups
Regular medical check-ups while pregnant
Help from extended family

Help from neighbors and/or friends
Home visits from a nurse, community worker, or other provider
Other:  _________________________
None of the above

Yes No

Yes No

$0 - $15,999

$16,000 - $31,999

$32,000 - $52,999

$53,000 - $84,999
$85,000 - $104,999

$105,000 - $125,999

$126,000 - $157,999

$158,000 or more

Less than 8th grade

8th grade

High school

2 years of college

Bachelor's degree

Advanced degree (e.g., MA, PhD, JD, MS)

Other:  ___________________

Don't know

Yes No

Mexican
Cuban / Puerto Rican
Central American
Other Hispanic or Latino
Caucasian / White
Middle Eastern

African American

Native American
African
Samoan
Tongan
Fijian
Other Pacific Islander

Japanese
Chinese
Korean
Taiwanese
Other East Asian

Filipino
Thai
Vietnamese
Other Southeast Asian

Indian
Pakistani
Bangladeshi
Other South Asian
Multi-ethnic
Other__________________

(Office use XIII)

Page 2

11.What is the highest level of education you think your child will reach?
8th grade
High school
Post-high school vocational training

Junior college (AA degree)
Bachelor's degree (BA/BS degree)
Advanced degree (e.g., MA, PhD, JD, MS)

Other:  ___________________
Don't know

communicate what I want to say in English

enough to communicate what I want to say

Yes No NA - I speak English fluently

17.What kinds of parenting programs, services, or supports have you received? Please mark all that apply.

19a. Does anyone in your household smoke? Yes No

26. What is your child's height and weight? HEIGHT: _____ft   ________ inches   WEIGHT: _______ lbs

(Office use XVI)

9657511116
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Does your child have any special needs that might affect his or her participation in this class, such as vision, 
hearing, chronic illness, behavioral problems / ADHD?   No      Yes     If yes, please complete 27a-27c 
below 

27a.  If yes, what special need does your child have? 
______________________________________________ 

27b. How did you learn that your child had this special need? 

 Diagnosis by your child’s pediatrician or other doctor 
 Developmental assessment conducted by your child’s teacher 
 Diagnosis / assessment by another professional 

 Your own diagnosis / assessment 
 Other:  ___________________ 
 Don’t know 

27c. How old was your child when this need was first identified? _______ years and _______ months 

27d. Has your child received professional help for this special need (e.g., help from a pediatrician, school 
professional, counselor)?    Yes      No   

         If yes, what type of help did you seek?           

     

  THANK YOU!      
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Appendix 5:   

Body Mass Index Calculations 
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The following text is taken from:  http://www.cdc.gov/nccdphp/dnpa/bmi/childrens_BMI/about_childrens_BMI.htm) 

What is BMI? 

Body Mass Index (BMI)  is a number calculated from a child’s weight and height. BMI  is a reliable 
indicator of body fatness for most children and teens. BMI does not measure body fat directly, but 
research  has  shown  that  BMI  correlates  to  direct measures  of  body  fat. The  English  formula  for 
calculating BMI is:   Weight in pounds ÷ Height in inches ÷ Height in inches x 703 = BMI. 

What is a BMI percentile? 

After BMI is calculated for children and teens, the BMI number is plotted on the CDC BMI‐for‐age 
growth  charts  (for  either  girls  or  boys)  to  obtain  a  percentile  ranking.  Percentiles  are  the most 
commonly used indicator to assess the size and growth patterns of individual children in the United 
States. The percentile indicates the relative position of the child’s BMI number among children of the 
same sex and age. The growth charts show the weight status categories used with children and teens 
(underweight, healthy weight, at risk of overweight, and overweight). 

BMI‐for‐age weight status categories and the corresponding percentiles are shown in the following 
table. 

 

 

 

Research 

A  study of  infants and preschoolers enrolled  in a Massachusetts HMO  found  that over a 22‐year 
period (1980‐2001) the observed prevalence of overweight increased from 6.3% to 10.0% and at‐risk‐
for‐overweight increased from 11.1% to 14.4%.29Another prevalence study found that 16.8 percent of 

                                                 

 
2  Kim, J, et al. Trends in Overweight from 1980 through 2001 among Preschool-Aged Children Enrolled in a Health Maintenance 

Organization. (2006)  Obesity, 14:1107-1112. 9 
http://www.obesityresearch.org/cgi/content/abstract/14/7/1107?HITS=10&hits=10&volume=14&maxtoshow=&FIRSTINDEX=0&resourcetype=
HWCIT&fulltext=infants%2C+harvard&issue=7&searchid=1&RESULTFORMAT=) 

Weight status category Percentile rage 

Underweight Less than the 5th percentile 

Healthy weight 5th percentile to less than the 85th percentile 

At risk of overweight 85th to less than the 95th percentile 

Overweight Equal to or greater than the 95th percentile 
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two to four year‐olds in California were overweight (95th percentile or higher sex‐specific BMI), up 
from  14.0 percent  in  1994.310The national  figure was  13.7% overweight  and  4.6% underweight. A 
recently published study indicates that being overweight in preschool is a likely predictor of being 
overweight  in adolescence and  that anytime a  child  reaches 85 percentile BMI  is a good  time  for 
intervention.411 

 

                                                                                                                                                             

 

 

3   Sherry, B et all. Trends in State-Specirid Prevalence of Overweight and Underweight in 2- through 4-Year-Old Children from 
Low-Income Families from 1989 through 2000. (2004)  Arch Pediatr Adolesc Med, Vol 158 1116-1124. 

4   http://ucsdnews.ucsd.edu/newsrel/health/earlychildhoodobesity06.asp 




